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many revolutionaries in the construction of the nation, American citizenship and their lived experience.
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2025 - Page 1



COURSE CHANGE REQUEST
2025 - Status: PENDING

Last Updated: Vankeerbergen,Bernadette
Chantal
09/21/2025

Prerequisites and Exclusions

Prerequisites/Corequisites

Exclusions
Electronically Enforced

Cross-Listings

Cross-Listings

Subject/CIP Code
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No

54.0102
Baccalaureate Course

Sophomore, Junior, Senior

Requirement/Elective Designation

Citizenship for a Diverse and Just World

Course Details

Course goals or learning
objectives/outcomes

Content Topic List

Sought Concurrence

® Students will analyze concepts of citizenship as it relates to the history of the American Revolution.

® Students will make analyze how diverse experiences shaped American belong, citizenship and agency.

® Students will evaluate political and military challenges faced by revolutionaries to trace the origins and outcomes of

the American revolution for members of different social groups.

® |n this course students will analyze a range of perspectives on local, national, and global citizenship and on what

constituted it, in the revolutionary period, and today.

® American Revolution
® Citizenship

® Colonialism

® Imperialism

® Slavery

® Freedom

® Liberty

® Independence

® Native Americans

® Indigenous Peoples

® Naturalization
No
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American Revolution(s)

Course Number 2025
Faculty
Semester Spring, Year 2026 Citizenship for a Diverse World
Course Time T, Th 12:45 - 2:05pm Dr. Maria Hammack & Dr. Christopher Nichols
Course Place: Fontana 1000 Hammack.203@osu.edu | nichols.872@osu.edu
Office Hours: T, Th 9-12, Dulles Hall

& by Appointment

Course Description

The American Revolution has shaped how people across the United States understand their identity
and place in the world. It is not only a critical period in US History, but one that had an impact on
peoples, groups, and nations around the world. Even as this moment anchored how people living
in the United States think about citizenship, gender, freedom, slavery, rights, government, race,
the law, violence, war, and the larger world, it also shaped how those at the time and ever since
have come to view the United 1States and its people. As we near the 250" anniversary of the
American Revolution, the history and legacy of this crucial period, including the conversations,
debates, and questions that it continues to influence, are becoming increasingly relevant areas of
study.

This course aims to allow students to better engage with this consequential history and to embolden
understandings of it that are multifaceted, advanced, and intersectional. The class covers the
American Revolution and its aftermath, broadly conceived as extending from the 1760s through
the 1840s. In this course, students will develop and deepen their views of citizenship in a diverse
and just world through the intensive study of the causes that ignited multidimensional movements
(often small-scale passions, animosities, and dissatisfactions) across the British colonies in North
America and the Caribbean that ultimately fashioned the large-scale Revolution that broke out in
1775. Students will learn about a wide range of revolutionary actors and geographies. Students
will read, analyze, discuss, and write about the processes and rhetorics that conceived, constructed,
and established self-consciously American legal and political liberty, freedom, and slavery realities
in this period. Students, moreover, will examine both the ideological and tangible repercussions
that the separation of thirteen British colonies from their empire prompted, as well as reconsider
the legacy (and relevance) of the revolution and its many revolutionaries in the construction of the
nation and their lived experience.

GE Theme: Citizenship for a Diverse and Just World
This course fulfills the general requirements and expected learning outcomes for the GE Theme:
Citizenship for a Diverse and Just World.

Goals:
1. Successful students will analyze concepts of citizenship at a more advanced and in-depth level
than in the Foundations component.


mailto:Hammack.203@osu.edu
mailto:nichols.872@osu.edu

2. Successful students will integrate approaches to understanding citizenship for a just and
diverse world by making connections to out-of-classroom experiences with academic knowledge
or across disciplines and/or to work they have done in previous classes and that they anticipate
doing in future.

3. Successful students will explore and analyze a range of perspectives on local, national, or
global citizenship and apply the knowledge, skills, and dispositions that constitute citizenship.

4. Successful students will examine notions of justice amid difference and analyze and critique
how these interact with historically and socially constructed ideas of citizenship and membership
within society, both within the United States and around the world.

Expected Learning Qutcomes:
1.1. Engage in critical and logical thinking about the topic or idea of citizenship for a just and
diverse world.

1.2 Undertake an advanced, in-depth, scholarly exploration of the topic or idea of citizenship.

2.1. Identify, describe, and synthesize approaches or experiences as they apply to citizenship for a
just and diverse world.

2.2. Demonstrate a developing sense of self as a learner through reflection, self-assessment, and
creative work, building on prior experiences to respond to new and challenging contexts.

3.1. Describe and analyze a range of perspectives on what constitutes citizenship and how it differs
across political, cultural, national, global, and/or historical communities.

3.2. Identify, reflect on, and apply the knowledge, skills, and dispositions required for intercultural
competence as a global citizen.

4.1. Examine, critique, and evaluate various expressions and implications of diversity, equity, and
inclusion, and explore a variety of lived experiences.

4.2. Analyze and critique the intersection of concepts of justice, difference, citizenship, and how
these interact with cultural traditions, structures of power, and/or advocacy for social change.

How We Will Meet These Goals in This Course

1. In this course, students will analyze concepts of citizenship at a more advanced and in-depth
level than in the Foundations component. They will assess foundational documents such as the
Declaration of Independence and the Constitution as well as lesser-known archival documents
such as petitions, local and state legislation, indigenous treaties, addresses, and court cases that
shaped American freedom, citizenship, and identity (1.1). Students will then write in-depth
interpretation of those sources, and present findings and conclusions to peers (1.2). They will be
trained to conduct closer readings and interpretations on the lives and experiences of a diverse set
of actors (some which are better known and others largely obscured) to better contextualize in
what ways they stood as revolutionaries as well to analyze their roles in founding and shaping the
nation (1.1). Students will, additionally, produce weekly written reflections approaching how those
actors’ lived experiences and actions help them rethink their own questions and ideas about liberty,
equality, and citizenship (1.2). By the end of the course, students will be able to explain, through




their own intellectual conceptualizations, how these ideas took shape in the era of the American
Revolution and its aftermath (1.2) and how these have changed or remained the same through the
present. Additionally, students will read broadly about the global influence (s) of the Revolution,
real, imagined and mythicized, and be able to showcase their knowledge in short written essays
throughout the semester (1.2). Students will, conclusively, be able to actively situate and discuss
the various ways in which thirteen British colonies, each with their own interests and visions for
their individual futures, and all largely loyal and subjects of the British Crown, joined to directly
challenge it (1.1). This course aims to help students produce new knowledge/understandings
through various assignments (such as the Think-Piece) on the changes in American society
wrought by the Age of revolution (s) and its aftermath (1.2).

2. In this course students will integrate approaches to understanding citizenship for a just and
diverse world by making connections to out-of-classroom experiences with academic knowledge
or across disciplines and/or to work they have done in previous classes and that they anticipate
doing in future. They will identify, describe, and synthesize both primary and secondary sources
that center historical actors of all genders, and their worldviews, from patriots, loyalists, diplomats,
slaveholders, freedom fighters, people in positions of power as well as ordinary people, enslaved
and free, people who were influenced by the American Revolution and those who experienced
revolutions of their own from all socioeconomic and racial backgrounds beyond the 13 early
American colonies (2.1). Students will make detailed connections about how race, class, and
gender shaped the experiences and identities of these actors (2.1). Students, in turn, will be able to
determine how these experiences and identities shaped American belonging, citizenship, and
agency in the Age of Revolutions (2.1). Students, furthermore, will evaluate political and military
challenges faced by revolutionaries to trace the origins and outcomes of the American Revolution
for members of different social groups and racialized communities paying particular attention to
gender dynamics (2.1). They will be able to make clear and concise written arguments on how
these origins and outcomes continue shaping not only the world around them and worldview, but
how they, as American citizens today, are viewed from by the world (2.1). Students, moreover,
will demonstrate a sophisticated sense of self as a learner through engaged in-class reflection about
a) how various interpretations and definitions of citizenship, identity and belonging remain
relevant and b) how race, gender, and class continue shaping (or not) their lives and world around
them (2.2). Students will produce creative work through both, the Think Piece and NWO
assignments, to respond to new and challenging contexts emerging, inside and outside of the
classroom, that continue to assess, re-assess and at times mystify (particularly as the 250
commemoration approaches) the ways in which the conflicts between 1775 and 1784 materialized
(2.2). They will be able utilize both, academic, public, and personal knowledge to formulate how
revolution was experienced as a war of independence by some, a war for personal liberty by others,
a war that sanctioned slavery by some others, and one that aimed to abolish the latter for yet many
others (2.2).

3. In this course students will analyze a range of perspectives on local, national, and global
citizenship and on what constituted it, in the revolutionary period, and today. Students will describe
and analyze the struggle for American independence materialized across gender, class and race
lines, amidst the broader transformations of the Age of Revolutions (3.1). They will first evaluate
contested perspectives and definitions of independence, liberation, and citizenship (3.1). Later
students will describe, in discussion and in written form, those contested perspectives and



definitions to contextualize the political, economic, social and military heritage shared by all who
identify as “Americans” or “American citizens” in the past, and today (3.2). Moreover, students
would reflect on challenges their own ancestors may have faced in order to assess if they undertook
actions that could be defined or acknowledged as revolutionary (3.2). They will also apply those
reflections to showcase the many ways that revolution materialized across the continent for
women, men, and children (3.2). Students will analyze a range of perspectives from the
revolutionary period to understand the many dispositions and visions that existed for a world in
which people would not be disenfranchised, taxed without being represented, excluded, enslaved,
marginalized, or “othered” and the attempts (successes and failures) of these people to forge an
intercultural world anew (3.2). Students will be prompted to deliberate, in thoughtful, well-crafted
written activities, how the revolutionary past shaped historical actors public and private lives, and
their roles as competent American citizens as well as engaged and interconnected global citizens,
too (3.2).

4. Successful students will examine notions of justice amid difference and analyze and critique
how these interact with historically and socially constructed ideas of citizenship and membership
both within the United States and around the world. Students will examine women’s political
status, the concept and origins of women’s rights, indigenous sovereignty and sociopolitical
influences, as well as Black Radical politics throughout the era of revolutions (4.1). They will
evaluate how Americans and non-Americans of all genders, classes and racial backgrounds
understood their natural, political and legal rights to comprehend consequential expressions and
implications of equity, diversity and inclusion in this period (4.1). Students analyze the
multidimensional connections between the Age of Revolutions and present-day issues surrounding
the transformation of American politics and society (4.1). Through these analyses, students will
learn to effectively compare, contrast, and critique concepts of justice, difference, and citizenship
and explain how these materialized for various communities and for individuals within and beyond
the emerging New Nation (4.2). In turn, students will be able to assess how people in the New
Republic used these concepts to wield power, advocacy, collaboration, and social change (4.2).
Students, additionally, will critically examine if, as Jefferson argued “American” was indeed “the
only monument of human rights, and the sole depository of the sacred fire of freedom and self-
government” and if the country remains so (4.2). Conclusively, students will think critically about
the Revolutionary War as not just another imperial war, but a war that was multifaceted, with
global causes and consequences (4.2). Through these critical explorations, students will be able to
intellectually engage questions such as: a) Was “Independence” a universal and uniform goal in
the 18" century? & b) What were the reasons the war’s conclusion did not bring freedom, equality
and inalienable rights to all American men and women? (4.2).

Required Texts

Fred Anderson, Crucible of War, Selected Chapters

Caitlin Fitz, Our Sister Republics, Selected Chapters

David Armitage, The Declaration of Independence: A Global History, Selected Chapters
Claudio Saunt, West of the Revolution, Selected Chapters

Kathleen Duval, Independence Lost, Selected Chapters

Various Articles

*All texts are available through Carmen*



Assignment Breakdown

In-Class Participation 10 points
Weekly Reflections 10 Points
Primary Source Presentation 10 points
Primary Source Analysis 10 points
NW Ordinance Assignment 20 points
Midterm Exam 20 points
Final Exam: Think Piece 20 points

Assignment Descriptions (Due Dates listed in Course Schedule)

In-Class Participation 10 points

Students are required to attend class on a regular basis (absences not to exceed more
than 4 classes in the semester, unless in cases of serious illness or emergency) and be
active and engaged learners. Class Participation will be assessed and graded based on
various activities and discussions that will constitute active and effective course
engagement. Active and effective course engagement will be assessed based on the
following: 1) student asking questions during Q&As, 2) student actively engaging
when professor asks a question in-class, 3) students completing brief in-class write-
ups, 4) students being consistently present in the class, 5) students being consistent
meeting assignment deadlines, and 6) students making use of office hours (in person or
virtual), among other engagements.

Reading Reflection Essays (usually two per week) 10 Points

Deadline:

Most weeks will have two reading reflections per week (exceptions are noted on the
course schedule below). These assignments will focus on the secondary source of the
week. If there are two secondary sources, students may choose the topic of their
assignment.

This assignment is meant to help students to engage with the required readings
effectively. To accomplish this, this assignment consists of two parts. The first is a
reflection. Students are required to write a 650-word reflection (not a summary) essay
on one of the assigned readings for each day. This should be carefully written and must
be proofread. Students can reflect on a concept or quote that stood out to them in any
given section of the reading, and/or engage with a particular story, or an experience of
any given actor/person presented. Students must include a brief section on how the
weekly reading engages (or fails to) with conceptualizations of citizenship in the
context of the actors or geographies centered/threaded through it.

The second part of this assignment consists of engaging with a set of questions. The
overall goal at the core of this assignment is to encourage a closer reading, and a more
rigorous intellectual review of the material assigned. To accomplish this, students in
this course must answer a set of questions in addition to the weekly 650-word
reflection. Students can use these questions to engage in further discussion with peers
during in-class discussions. The set of questions to address are:

o Who wrote this? When? For what audience? Why?



What do you find most interesting, surprising, or challenging about this reading?

What is one primary source the reading cites?

What is one secondary source the reading cites?

In what ways does this reading engage with definitions or understandings of

citizenship?

o What questions does this reading prompt, for you, in relation to your
conceptualization of citizenship and the world around you today?

o Reflection essays MUST directly reference class sources, themes, and lectures.

O O O O

Primary Source Presentation 10 points

This assignment is meant to encourage students to examine a specific set of primary
sources that highlight paramount revolutionary-era experiences that were largely
excluded from notions and visions of citizenship. For this assignment, students will
select a primary source from a digitized database assigned in class. The source selected
must be an advertisement from the Revolutionary Period (anywhere from the 1770s-
1790s) and be either a “runaway slave advertisement” or an “runaway indentured
servant advertisement.”

Students must read the selected advertisement carefully, taking notes on it, and
conducting research on the names, places and information given on the selected
advertisement. Students must try to find any information they can gather to offer
context on the individual(s) centered on the advertisement. Students will then organize
and deliver a 5-minute power point presentation on their primary source. All
presentations will be done during class time on the assigned date. This part is meant to
have each student present their source to their peers, not only to showcase the image,
but to offer a critical overview of its contents. Students must upload their PowerPoint
onto canvas.

Primary Source Analysis 10 points

Students are required to write a 1000-word essay on your selected source (the same
source selected for the above-mentioned Primary Source Presentation). This essay
must be at least four paragraphs and discuss the following:
=  What is the Source about? What is its goal (what or who does it refer to or
center)? What purpose did it serve and who is the intended audience?
= Discuss the medium and language of the source.
= What actors/individuals does it center? Who was/were running away?
Where these revolutionary actors?
= What geography/location does it highlight? Is the region a well-known
revolutionary site?
=  Who is the author? Discuss who wrote the source. Conduct some research
on the creator(s) and/or author(s) of the document. Write about who they
are/were. Include any pertaining information about the author’s
background, time-period (where author lived and wrote the source),
motivations, and their expertise/trade. Where the authors known
revolutionary actors?



=  Why did you choose this source? What interested you? What drew you to
it, over others?
=  What is your evaluation of the Source? How do you interpret it and what do
you think it represents/means for and within the history of the
Revolutionary Period?
= Discuss what you think the source was meant to accomplish and if it did
accomplish its purpose.
= Discuss what your source can teach us about definitions and understandings
of American citizenship (or exclusion from it) in the revolutionary and post-
revolutionary period. Were the actors centered included or excluded from
citizenship?
. Students are required to include the direct link to the document you selected & full
citation. Newspapers are often cited: “Title of Advertisement,” Newspaper Name, Full
Date, Information of Database.

. Students are required to include an image (photo from your phone will suffice or
screenshot) of the primary source you chose and attach it to the essay.
. Primary source essays MUST directly reference class sources, themes, and lectures.
NW Assignment 20 points

Essay analyzing any theme or topic relating to the NW Ordinance Symposium

In Spring 2026 this assignment will be related to the NW Ordinance Symposium being
hosted at Ohio State, students will be incentivized to attend at least one session of the
Symposium and are asked to analyze a theme or topic in terms of course assignments
and themes. After SP26, this assignment will be a 1000-word essay contextualizing the
NW Ordinance and making a clear, contestable argument regarding the Ordinance as a
“Revolutionary” document.

Midterm Examination 20 points
This will be a traditional examination with a mix of multiple-choice answers and essays.

Final Examination: Think Piece 20 points
This assignment is meant to have students explore and critically analyze
conceptualizations of citizenship in the revolutionary and post-revolutionary periods
through an exploration of the meanings and understandings of “American freedom.”
This assignment consists of a written Think-Piece essay.

What is a Think Piece:

. Borrowed from scholar Peter Elbow, the "think piece" is a genre of writing “a bit more
thought out” than a free write, but not so much a super formal essay. The think piece is
an exploratory essay aimed to encourage students to think through a topic on paper.
They are harder to plagiarize because these are pieces that seek to encourage students
to bring out their own voices, their ideas, their thought processes and held knowledges.
It is a carefully considered essay. This assignment aims to have you critically engage
with and/or discuss a topic, theme, or argument and employs an analytical lens to think
through a historical actor, period, event or process. Your think piece can be developed




from a question, and idea, or a point the writer aims to address. It can also be developed
as a comparison of points, contentions, views, and/or historical interpretations and out
of your own queries on any primary source you find troubling, interesting, or simply a
primary source you hope to better understand and reconsider its meaning.

Instructions:

This Think-Piece must be no less than 2,000 words in length and no more than 2,100
words. This Think-Piece must be submitted using Turn-it-In via Canvas. Late Think-
Pieces will lose 1 point per day they are late.

O

(@)

O O O O

This Think-Piece must be on any the topic that engages with the concept of
American freedom and the contested meanings of liberty. It should consider a few
guiding questions: What is freedom? What did freedom mean or entail during the
American Revolution? How was freedom experienced during the revolutionary
period by various groups? (by women, children, the British, Jewish people, Black
people, Indigenous people, or patriots, loyalists, etc.?). Did freedom triumph during
the revolutionary period? In what ways does the meaning(s) of freedom define and
situate specific individuals/groups/communities as citizens in this era? In what
way(s) does it exclude others from it? Offer specific examples of
actors/communities.

Students must use at least one primary source and cite it accordingly.

Students must use at least one secondary source and cite it accordingly.

This Think-Piece is meant to offer students the opportunity to let their voice,
thoughts, and knowledge(s) on the topic take center stage. Students, therefore, must
carefully consider what they want to contribute and be intentional in sharing their
ideas and arguments ensuring that they also offer evidence (from readings, class
discussions and the primary and secondary source research they conduct) to support
those ideas, and arguments.

This Think-Piece must be in essay form and must have at least 6 paragraphs.

This Think-Piece must be carefully proof-read.

Think piece essays MUST directly reference class sources, themes, and lectures.
PLEASE DO NOT UTILIZE AL

Late Work Policy

Assignments submitted past the deadline will be docked one letter grade per day. Allowances
may be possible for illness or emergencies. In such an event, student must contact the instructor
via email, preferably in advance of the deadline, or as soon as possible to discuss an extension.

Grading Scale

A 93-100 B- 80-82.9 D+  67-69.9
A- 90-92.9 C+  77-79.9 D 60-66.9
B+  87-89.9 C 73-76.9 E Below 60
B 83-86.9 C- 70-72.9



Course Overview

A typical week will include two lectures and two class discussions that each focus heavily on the
assigned primary sources. As such, you should expect to spend time engaging with the assigned
readings and primary sources for each week before the class period where we will be discussing
those readings (noted in the schedule below). In doing so, you will come to class prepared to
engage in discussion with your instructors and peers, and ready to begin working on your weekly
reflection essay.

Reading Reflections are due by noon every Tuesday and Thursday (unless noted otherwise)
in order to prepare you for discussion

Week 1: A Global Seismic Shift: Imperial Ambitions & Colonial discontent

This Unit introduces students to various perspectives of American Revolutions leading up to the
mid 1700s. Departing from the vantage point of a rebelling 13 colonies in 1775, and not from
Boston or Philadelphia, students understand Revolution from a broader continental and imperial
lens —from Maryland, and the Carolinas, Virginia, Montréal, St. Augustine, Havana, Madrid, Paris
and Berlin, and at from a much earlier period. Students learn about the continuities —and diverse
actors— male and female, from small farmers, widows, indenture servants (black, indigenous, and
white), landowners, merchants and intellectuals who shaped our pre-Revolutionary past. Students
explore how understandings (and identities) of being “American” and conceptions of “American
citizenship” and belonging were fashioned. Students will examine how these were produced by
more than one act of collective secession from the British Empire in the 1770s, but by other often
obscured acts that transpired before, including the Seven Year’s War and the Regulator’s Rebellion
in the Backcountry Carolinas.

Tuesday Readings
e Fred Anderson, Crucible of War
a. Introduction (pgs. Xviii-xxv)
b. Chapter 1 (pgs.11-21)
c. Chapter 2 (pgs. 22-32)
d. Chapter 6 (pgs. 66-76)
e.
Primary Source
e Royal Proclamation of 1763
e “Some grievous oppressions’ From Herman Husband, “An Impartial Relation” (1770)

Reading Reflection 1.1 Due

Thursday Readings
e Joshua Piker, “Colonists and Creeks: Rethinking the Pre-Revolutionary Southern
Backcountry,” The Journal of Southern History 70, No. 3 (Aug. 2004), 503-540
Primary Source:

e “The Humble Petition of Sarah Drummond before the Board of Trade and Plantations.”
October 9, 1677. CO 5/1355, 186-8. The National Archives of the United Kingdom.
Original Source.



https://www.rcaanc-cirnac.gc.ca/eng/1370355181092/1607905122267
https://americanrevolutionnc.wordpress.com/wp-content/uploads/2016/02/here2.pdf
https://www.nationalarchives.gov.uk/legal/copyright/image-reproduction/

Reading Reflection 1.2 Due

Week 2: Before the Revolution: Rhetoric & Realities of Colonial Freedom & Chattel Slavery

In this Unit, students review the understandings, meanings, and realities of slavery and freedom in
early America, showcasing how these materialized for women, men, and children. Students
connect and compare these experiences in Early America to those across the Atlantic and the
interconnected world. Students engage with early conceptualizations of American identity &
citizenship by analyzing the key processes that rendered a racialized legal system, adopted in early
Virginia through the 1620s. Students evaluate and critique how this racialized legal system took
shape, and how it included and excluded various groups from conceptualizations of American
belonging, anti-colonial liberation, inalienable rights. Students critically engage with the meaning
(s) and definition (s) of freedom and liberty through gender, race, and class lenses. They also
engage with instrumental court decisions such as that in 1640 that, for the first time in Colonial
American history, transformed an indentured servant into a slave for life solely on the base of his
race.

Tuesday Readings
e Fred Anderson, Crucible of War
o Chapter 11 (pgs. 124-135)
o Chapters 46-47 (pgs. 453-471)
o Chapters 51-54 (pgs. 497-528)

Primary Source
e [ ouisiana’s Code Noir

Reading Reflection 2.1 Due

Thursday Readings
Primary Source:
e John Punch Decision, 1640

Week 3: A Continent in Flux: The West and Other Revolutions

In this Unit, students refocus the emerging colonial struggles for independence through a
continental lens that situates various people and their experiences, as well as their ideas of
America, American identity, and citizenship and not from the center of the Revolution, but from
spaces long viewed as its peripheries. Students center the west and the South (Gulf South) to situate
how ideas of “Americannes” were endeavored by other revolutionaries in spaces where the 13
colonies and their revolution did not have influence nor reach. Students, furthermore, analyze
1776, through other origin stories as when the Lakota people found a nation of their own across
the Black Hills, through other contending imperial passions, European rivalries and their effects
on ecology, as well as other indigenous Americans’ political positions, their conceptions of
continental citizenship, and trans imperial and sovereign undertakings.

Tuesday Readings
e Claudio Saunt, West of the Revolution
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a) Introduction & Prologue (pgs. 11-30)
b) PartI (pgs. 31-33, 54-71)
c) PartII (pgs. 148-168, 188-212)

[}

Primary Source:

e A report from Spanish California, 1776

Reading Reflection 3.1 Due

Thursday Readings

e [Kathleen Duval, Independence Lost
Primary Source:

e Pontiac’s Two Speeches (1762 and 1763)

Reading Reflection 3.2 Due

Week 4: Independence: 1775-1776

This Unit unfolds the story of independence through processes that ignited the decisive break from
British Imperial rule and inspired the Declaration of Independence, the founding of a new nation
and all the contentions and transformations that followed. First, students engage with the document
closely and later move outward from a close contextualization of the Declaration to, as David
Armitage argues, ‘“nothing less than a genealogy of the modern international order” to explore the
competing imperatives at the heart of the Declaration, between peoples and states, as well as the
consequential aspect of its reception abroad & in the West. Students consider questions such as:
Who responded to the Declaration? And how did subjects transform into citizens? How did the
document shape subsequent claims to rights and statehood? Students learn the processes through
which British subjects become ‘“American citizens,” individuals born equal, with certain
inalienable rights.

Tuesday Readings

e David Armitage, The Declaration of Independence: A Global History
Primary Source:

e Jefferson's "original Rough draught" of the Declaration of Independence

Reading Reflection 4.1 Due

Thursday Readings
e Jessica Choppin Roney, “1776, Viewed from the West,” The Journal of the Early Republic
37,n0. 4 (Winter 2017): 655-700.
e Fred Anderson, Crucible of War
e Nikolai Bolkhovitinov, "The Declaration of Independence: A View from Russia," The
Journal of American History (1999)
Primary Source:
e Samuel Seabury’s “Argument Against Independence” (1775)

Reading Reflection 4.2 Due
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Week 5: The Revolution on Indigenous Soil: Alliances & Hostilities

This Unit examines Native American roles in, and their experiences of, the American Revolution.
Students learn that for Indigenous people, the Revolution did not begin in 1775, and it did not end
in 1783 and that for most, it merely renewed familiar pressures on their lands, and cultures, and
intensified assertions, and struggles, to maintain their sovereignty and recognized citizenship.
Students assess the ways in which, for people like the Shawnee, the Revolution became their
darkest hour, how British allyship, or lack thereof, shaped their actions, experiences, and visions
of freedom and peace in this period, and the devastation they faced as they continued fighting the
newly minted “Americans” and their violent expansion in the decades that followed, alone.

Tuesday Readings
e Collin Calloway, "We Have Always Been the Frontier": The American Revolution in
Shawnee Country,” American Indian Quarterly, 16, No. 1 (Winter, 1992): 39-52
e James Kirby Martin, “Forgotten Heroes of the Revolution: Han Yerry and Tyona Doxtader
of the Oneida Indian Nation,” Chapter 12, in Alfred F. Young, Ray Raphael, and Gary B.
Nash, eds., Revolutionary Founders: Rebels, Radicals, and Reformers in the Making of the
Nation (2011), pp. 199-214
Primary Source:
e Shawnee Chief, Tecumseh, Address to William Henry Harrison.
e Dragging Canoe Speech (1775)

Reading Reflection 5.1 Due

Thursday Readings
e Kathleen Duval, Independence Lost, Part 11 (pgs. 75-134)
Primary Source:
e Stockbridge Indian petition (1782)
e Letter by Mohawk Molly Brant to Daniel Claus regarding encounter with rebels, June 23,
1778

Reading Reflection 5.2 Due

Week 6: Black Legacies & Contributions to the Revolution

This Unit examines Black experiences, enslaved and free (patriot and loyalist alike) during the
American Revolution. Students engage with the period through lenses of gender and resistance to
better understands freedom, equality, and citizenship. Importantly students analyze how Black
women, men, and children fought for and claimed not only freedom, but importantly fought for
(and helped forge conceptions of) American identity, Justice, and Citizenship. They examine legal
cases, documents and laws that showcase how the period shaped Black life and experience but
how Black people themselves shaped the period and the founding of the New Republic. Students
learn directly from voices and experiences of Black Americans who were, physically,
intellectually, socially, legally, and politically bound between slavery and freedom.

Tuesday Readings
e Karen Cook Bell, Running from Bondage, Introduction & Ch 1-2 (pgs. 1-66)
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Primary Source:
e Deborah - Lund Washington’s List of Runaway Enslaved People

Reading Reflection 6.1 Due

Thursday Readings
e Sylvia Frey, “Between Slavery & Freedom: Virginia Blacks in the American Revolution,”
The Journal of Southern History 49, no. 3 (August 1983): 375-398.
e Kathleen Duval, Independence Lost, pgs. 270-291
Primary Source:
e Belinda Sutton’s 1783 Petition for Reparations
e Petition of Slaves to the Massachusetts Legislature (1777)

Reading Reflection 6.2 Due

Week 7: Unsung Histories: Jewish Patriots and Their Contributions

This Unit centers the Jewish Community and their experiences during the era of revolutions.
Students learn about Jewish people’s journeys and tribulations as they left Europe for the
Americas, the causes for their exodus, their roles and lives under colonial imperial rule across the
western hemisphere, and the ways in which religious tolerance/intolerance framed their lives in
Early America. Students think critically about how the constantly shifting contending notions of
religious tolerance/intolerance influenced how Jewish people accessed rights, citizenship, and
“American” belonging. Students think critically about how Jewish communities conceptualized
ideologies of liberty and equality throughout the many revolutions they faced, internal and external
across the Americas, as well as how they envisioned “American freedom” and “American
Citizenship” within 13 colonies and in the New Nation. Students also successfully research, learn,
and discuss Jewish women, men and children’s consequential contributions to the Revolution, as
Patriots and Loyalists, as well as to freedom processes as both, abolitionists and as slaveholders,
and at times as enfranchised citizens while often, also, as marginalized citizens.

Tuesday Readings
e Adam Jortner’s A Promised Land: Jewish Patriots, the American Revolution, and the Birth
of Religious Freedom, Selected Chapters
a. Chapter 3 (pgs. 49-70)
b. Chapter 4 (pgs. 71-90)
c. Chapter 7 (pgs. 139-158)
Primary Source:
e Abigail Minis’ Petitions 1780
e Diary entry, Rev. Moses Allen, December 30", 1778

Reading Reflection 7.1 Due

Thursday [See Detailed Course Schedule]

Week 8: Women & Gender in Revolutionary America
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This Unit center’s women'’s political roles throughout the Revolutionary Era. Students consider a
variety of women’s experiences through primary and secondary sources to learn how gender and
race shaped the revolutionary period and how women were personally politicized during the
period, while yet they were almost fully excluded form legal and official participation. Students
examine women’s roles in society, politics, in the public and private spheres, the ideas of coverture
and the origins and fights for access to legal rights, recognition, and citizenship. They also learn
about and define what the “female politician” entailed, who was excluded from it, and the extent
of their political success. Students examine and discuss how class, race, and gender norms shaped
women’s conceptions of freedom, justice, political participation, and ideas of inclusion and
equality.

Tuesday Readings
e Rosemary Zagarri, Revolutionary Backlash
¢ Introduction (pgs. 1-10)
e Chapter 1, “The Rights of Women” (pgs. 11-45)
e Chapter 2 “Female Politicians” (pgs. 47-81)
e FElaine Forman, “Political Dialogue and the Spring of Abigail's Discontent,” The William
and Mary Quarterly Vol. 56, No. 4 (Oct. 1999): 745- 774
e Karen Cook Bell, Running from Bondage, Ch 3 (pgs. 67-105)
e Reading Reflection 8.1 Due

Thursday Readings
Primary Source:
e Letter from Abigail Adams to John Adams, 1776
e Phillis Wheatley’s Poem, The Voice of Freedom
e Judith Sargent Murray “On the Equality of the Sexes” (1790)
e Reading Reflection 8.2 Due

Week 9: On Loyalists & their Fate

This Unit engages the concept and definitions of loyalists/royalists. Students explore the story of
loyalists to better define who they were, what they stood for, and what visions of American
citizenship they held. Through a creation of a roster that includes a multitude of loyalist actors
(women, men and children) students analyze the values loyalists presented, how they viewed the
world and how they conceptualized their identity in relation to America and Britain, and the
multitude of ways they experienced and shaped revolution. Students learn that loyalists were, too,
loyal Americans, and that at times they defined themselves, and their actions, as patriotic as any
patriot. Students consider the motivations and critical decisions loyalists were forced to make
under stress, extreme violence, and at a time of war. Students assess and discuss how, and if, the
circumstances, actions, and choices loyalists made shaped or changed their identity as Americans,
as citizens, even after the war.

Tuesday Readings
e Maya Jassanoft, Liberty’s Exiles
e Introduction (pgs. 5-20)
e Chapter 6 (pgs. 177-214)
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e Kathleen Duval, Independence Lost, Ch 15 (pgs. 270-291)

Primary Source:
e The Petition of Isaac Low. [A Patriot Turned Loyalist]
e Black Loyalist, Cato Ramsay, Certificate 1783

Reading Reflection 9.1 Due

Thursday [No Readings)
MIDTERM (In-Class)

Week 10: SPRING BREAK

Week 11: Freedom in Post-Revolutionary America

In this unit students examine closely the concepts of freedom, liberty, liberation, justice,
difference, citizenship and tyranny (ideological, real, or imagined) to better situate and define their
meanings, and if and when these meanings shifted/changed through the Revolutionary period, its
aftermath, and even today. Students carefully analyze these definitions and the power these terms
had on various diverse people and communities. Students will explore the many ways in which
these terms have been understood and experienced first-hand by various historical actors who
identified (or were identified) as Americans and as citizens across North America and abroad.
Students learn how conceptions of freedom and liberty varied, how these were attained, and
secured, and how these empowered (or not) access to justice, citizenship and belonging. Students
will consider how people and their intentional actions (individual and collective) in pursuit of
freedom, liberty or liberation shaped the United States across class, sociopolitical, legal, and
gender lines. Students will evaluate if the Nation was (and if it remains), what Jefferson argued it
to be in 1809: “the only monument of human rights, and the sole depository of the sacred fire of
freedom and self-government.”

Tuesday Readings
e Edmund Morgan, “Slavery and Freedom: The American Paradox,” The Journal of
American History Vol. 59, no. 1 (Jun. 1972): 5- 29
Primary Source:
e The Northwest Ordinance
e Lemuel Haynes, “Liberty Further Extended” 1776

Reading Reflection 10.1 Due

Thursday Readings
e Sarah L. H. Gronningsater, “Expressly Recognized by Our Election Laws”: Certificates
of Freedom and the Multiple Fates of Black Citizenship in the Early Republic,” The
William and Mary Quarterly, Vol. 75, No. 3 (July 2018), pp. 465-506
Primary Source:
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e Petition of the Inhabitants West of the Ohio River (1785)
e Protest Against the Alien and Sedition Acts (1798)

Reading Reflection 10.2 Due

Week 12: Global Views: Revolution Across the Hemisphere

This Unit explores the global history of the revolutionary period, outside of Europe, across the
Caribbean and Latin America. Students engage with questions of revolution and democracy to
decipher the ways in which these were tied to the demise of monarchism in Spanish America.
Students will situate the meanings of freedom, citizenship and “Americanness” across Latin
America. Students successfully contextualize the progress and consequence of independence
struggles and victories across the hemisphere to situate how these were similar or differed from
those secured for the United States at the end of their revolution. They will think critically about
how US Americans viewed Latin American’s liberation, democratic, and republican processes.
They will, consequentially, explore and analyze definitions (through specific examples) of slavery,
freedom, citizenship, and Black and Indigenous radical liberation across Latin America and the
Caribbean.

Tuesday Readings
e C(Caitlin Fitz, Our Sister Republics
Primary Source:
e The Haitian Declaration of Independence (January 1, 1804), in David Armitage’s, The
Declaration of Independence, 193-198.
e Texas Declaration of Independence [against Mexico]

Reading Reflection 11.1 Due

Thursday Readings
e Caitlin Fitz, Our Sister Republics, Introduction, Ch 1
e Kathleen Duval, Independence Lost, pgs. 340-352
Primary Source:
e Thomas Jefferson to the Marquis de Lafayette (1792) on the French and Haitian Revolutions
e J. Hector St. John de Crevecoer, “What, then, is an American?” (1782)

Reading Reflection 11.2 Due
Assignment Due [See Detailed Course Schedule]

Week 13: American Interconnections: Revolutions, Foreign Policy & Diplomacy

This Unit examines US foreign policy and diplomacy that shaped American’s views of the larger
world in tandem with American interpretations of slavery, freedom, and citizenship in a global
framework. Students explore how the US was viewed from outside, from the vantage point of
Latin America and the Caribbean. Students learn not only essential knowledge such as the
definitions of foreign policy, republicanism, and diplomacy but also their meanings in the context
of the US and how the US perceives and has viewed the world in the post-revolutionary era.
Students situate these concepts’ origins to consider the ways in which not only officials in power
but importantly, ordinary people have historically influenced US foreign relations. Students
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analyze when, how, why U.S. foreign policy toward Latin America shifted and went from being
passive to active, from open and friendly to inharmonious.

Tuesday Readings

e Caitlin Fitz, Our Sister Republics, Ch 4-5
Primary Source:

e The Monroe Doctrine (1823)

Reading Reflection 12.1 Due
Primary Source Presentations Day 1

Thursday Readings
e Jay Sexton, The Monroe Doctrine, Ch 1-3
Primary Source:
e Sen. Robert Walkers, 1844 Letter [On Annexation of Texas]
e 1820s letter or newspaper account re: Americans gathering funds (but not the US
government) to support of Simon Bolivar and revolutionaries in South America?

Reading Reflection 12.2 Due
Primary Source Presentations Day 2

Week 14: At the End of Revolutions: Visions of Citizenship in the New Nation

This Unit examines the construction and conceptualization of citizenship in post-revolutionary
America. Students will engage with questions such as: Who has been eligible for citizenship in
post-revolutionary America? How has the naturalization process changed over time? How have
citizens described their experience (s) in securing and/or claiming citizenship? Students will learn,
from various perspectives and spaces, how people, across the continent accessed, fought for, and
at times risked their lives, to be citizens in the Nation.

Tuesday Readings
e William G. McLoughlin “Experiment in Cherokee Citizenship, 1817-1829,” American
Quarterly, Vol 33, No. 1 (Spring 1981): 3-25
e (Caitlin Fitz, Our Sister Republics, Chapter 6 & conclusion
Primary Source:
e Letter from Samuel Hudson, 1867 [former slave who escaped to freedom in Mexico and
later returned in 1867 to apply to the Freedman’s Bureau to be a teacher in Texas].
e Naturalization Acts of 1790 & 1795

Reading Reflection 13.1 Due

Thursday Readings
e Douglas M. Bradburn, "True Americans" and "Hordes of Foreigners": Nationalism,
Ethnicity and the Problem of Citizenship in the United States, 1789-1800,” Historical
Reflections / Réflexions Historiques Vol. 29, No. 1, Slavery and Citizenship in the Age of
the Atlantic Revolutions (Spring 2003): 19-41
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e Craig Buettinger, “Free Blacks, Citizenship, and the Constitution in Florida Courts, 1821-
1846,” The Florida Historical Quarterly Vol. 98, No. 1 (Summer 2019): 1-22
Primary Source:
e Virginia Petition for the Right to Vote (1829)
e Women'’s Petition Against Cherokee Removal (1830)

Week 15: Contested Commemoration, Memory & Historical Sites 250 years later

This Unit delves into how the American Revolution has been memorialized. Students discuss how
revolution and revolutionaries are remembered and reflect on how those memories have changed
or shifted, if at all, over the past 250 years. They consider why certain actors prevail in public and
popular knowledge while others remain stories and experiences largely un-and-under-told.
Students think critically about who (scholars, teachers, students, public scholars, lay historians,
descendants, museum professionals, archivists, etc.) are leading the writing and dissemination of
revolutionary stories today, what stories are prioritized and why, and what can these emphases and
perspectives potentially reveal about conceptions and contentions of American identity and
citizenship, then and now. Students examine sites, historical markers, digital exhibits, and online
and in person symposia to better understand and analyze the contested memory of the revolution.
Students, additionally, consider how knowledge, facts, and myths of the revolution (and its
aftermath and effects) are situated and disseminated online and through Al as well as how these
innovative tools can be both effective yet also perpetuate errors and/or misconceptions of the past.
Students learn to discern fact from myth and to discuss the relevance of and potential avenues to
engage in ethical and responsible production and reproduction of knowledge.

Tuesday Readings
e Craig Bruce Smith “Claiming the Centennial: The American Revolution's Blood and Spirit
in Boston, 1870-1876,” Massachusetts Historical Review Vol. 15 (2013), pp. 7-53
Primary Source:
e "The Bloody Massacre Perpetrated in King-Street Boston on March 5th, 1770, by a Party
of the 29th Regt." by Paul Revere, 1770

Reading Reflection 14.1 Due

Thursday Readings
e Karsten Fitz, “Commemorating Crispus Attucks: Visual Memory and the Representations
of the Boston Massacre, 1770-1857” Amerikastudien / American Studies 50, No. 3 (2005):
463-484
e Boston Massacre and Propaganda: Changing Depictions of Crispus Attucks
e National Archives Uses Al To Advance Revolutionary War Service Records Access
Primary Source:
e "Boston Massacre, March 5th, 1770" by John H. Bufford based on a drawing by William
L. Champney, ca.1856
e Transcriptions through Al

Reading Reflection 14.2 Due

Final Exam (Think piece), Due April ## at noon on Carmen
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Statement on Academic Misconduct

Academic integrity is essential to maintaining an environment that fosters excellence in teaching,
research, and other educational and scholarly activities. Thus, The Ohio State University and the
Committee on Academic Misconduct (COAM) expect that all students have read and understand
the University's Code of Student Conduct, and that all students will complete all academic and
scholarly assignments with fairness and honesty. Students must recognize that failure to follow
the rules and guidelines established in the University's Code of Student Conduct and this
syllabus may constitute Academic Misconduct.

The Ohio State University's Code of Student Conduct (Section 3335-23-04) defines academic
misconduct as: Any activity that tends to compromise the academic integrity of the University or
subvert the educational process. Examples of academic misconduct include (but are not limited
to) plagiarism, collusion (unauthorized collaboration), copying the work of another student, and
possession of unauthorized materials during an examination. Ignorance of the University's Code
of Student Conduct is never considered an excuse for academic misconduct, so I recommend that
you review the Code of Student Conduct and, specifically, the sections dealing with academic
misconduct.

If I suspect that a student has committed academic misconduct in this course, I am obligated by
University Rules to report my suspicions to the Committee on Academic Misconduct. If COAM
determines that you have violated the University's Code of Student Conduct (i.e., committed
academic misconduct), the sanctions for the misconduct could include a failing grade in this
course and suspension or dismissal from the University.

If you have any questions about the above policy or what constitutes academic misconduct in
this course, please contact the instructor for this course.

Statement on Disability

The university strives to maintain a healthy and accessible environment to support student
learning in and out of the classroom. If you anticipate or experience academic barriers based on
your disability (including mental health, chronic, or temporary medical conditions), please let me
know immediately so that we can privately discuss options. To establish reasonable
accommodations, I may request that you register with Student Life Disability Services. After
registration, make arrangements with me as soon as possible to discuss your accommodations so
that they may be implemented in a timely fashion.

If you are ill and need to miss class, including if you are staying home and away from others
while experiencing symptoms of a viral infection or fever, please let me know immediately. In
cases where illness interacts with an underlying medical condition, please consult with Student
Life Disability Services to request reasonable accommodations. You can connect with them

at slds@osu.edu; 614-292-3307; or slds.osu.edu.
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Statement on Mental Health

As a student you may experience a range of issues that can cause barriers to learning, such as
strained relationships, increased anxiety, alcohol/drug problems, feeling down, difficulty
concentrating and/or lack of motivation. These mental health concerns or stressful events may
lead to diminished academic performance or reduce a student’s ability to participate in daily
activities. The Ohio State University offers services to assist you with addressing these and other
concerns you may be experiencing. If you or someone you know are suffering from any of the
aforementioned conditions, you can learn more about the broad range of confidential mental
health services available on campus via the Office of Student Life’s Counseling and Consultation
Service (CCS) by visiting ccs.osu.edu or calling 614-292-5766. CCS is located on the 4th Floor
of the Younkin Success Center and 10th Floor of Lincoln Tower. You can reach an on-call
counselor when CCS is closed at 614-292-5766 and 24-hour emergency help is also available
24/7 by dialing 988 to reach the Suicide and Crisis Lifeline.

Statement on Violence and Sexual Harassment

The Ohio State University is committed to building and maintaining a community to reflect
diversity and to improve opportunities for all. All Buckeyes have the right to be free from
harassment, discrimination, and sexual misconduct. Ohio State does not discriminate on the basis
of age, ancestry, color, disability, ethnicity, gender, gender identity or expression, genetic
information, HIV/AIDS status, military status, national origin, pregnancy (childbirth, false
pregnancy, termination of pregnancy, or recovery therefrom), race, religion, sex, sexual
orientation, or protected veteran status, or any other bases under the law, in its activities,
academic programs, admission, and employment. Members of the university community also
have the right to be free from all forms of sexual misconduct: sexual harassment, sexual assault,
relationship violence, stalking, and sexual exploitation.

Statement on Diversity

The Ohio State University affirms the importance and value of diversity of people and ideas. We
believe in creating equitable research opportunities for all students and to providing programs
and curricula that allow our students to understand critical societal challenges from diverse
perspectives and aspire to use research to promote sustainable solutions for all. We are
committed to maintaining an inclusive community that recognizes and values the inherent worth
and dignity of every person; fosters sensitivity, understanding, and mutual respect among all
members; and encourages each individual to strive to reach their own potential. The Ohio State
University does not discriminate on the basis of age, ancestry, color, disability, gender identity or
expression, genetic information, HIV/AIDS status, military status, national origin, race, religion,
sex, gender, sexual orientation, pregnancy, protected veteran status, or any other bases under the
law, in its activities, academic programs, admission, and employment.

To report harassment, discrimination, sexual misconduct, or retaliation and/or seek confidential
and non-confidential resources and supportive measures, contact the Civil Rights Compliance
Office:

Online reporting form at http://civilrights.osu.edu/

Call 614-247-5838 or TTY 614-688-8605,

Or Email civilrights@osu.edu
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Land Acknowledgment

The land that The Ohio State University occupies is the ancestral and contemporary territory of
the Shawnee, Potawatomi, Delaware, Miami, Peoria, Seneca, Wyandotte, Ojibwe, and Cherokee
peoples. Specifically, the university resides on land ceded in the 1795 Treaty of Greeneville and
the forced removal of tribes through the Indian Removal Act of 1830. We want to honor the
resiliency of these tribal nations and recognize the historical contexts that have and continue to
affect the Indigenous peoples of this land. This acknowledgment is of particular importance for a
course focused on colonial conquest and decolonization.

Religious Accommodations

Ohio State has had a longstanding practice of making reasonable academic accommodations for
students' religious beliefs and practices in accordance with applicable law. In 2023, Ohio State
updated its practice to align with new state legislation. Under this new provision, students must
be in early communication with their instructors regarding any known accommodation requests
for religious beliefs and practices, providing notice of specific dates for which they request
alternative accommodations within 14 days after the first instructional day of the course.
Instructors in turn shall not question the sincerity of a student's religious or spiritual belief
system in reviewing such requests and shall keep requests for accommodations confidential.

With sufficient notice, instructors will provide students with reasonable alternative
accommodations with regard to examinations and other academic requirements with respect to
students' sincerely held religious beliefs and practices by allowing up to three absences each
semester for the student to attend or participate in religious activities. Examples of religious
accommodations can include, but are not limited to, rescheduling an exam, altering the time of a
student's presentation, allowing make-up assignments to substitute for missed class work, or
flexibility in due dates or research responsibilities. If concerns arise about a requested
accommodation, instructors are to consult their tenure initiating unit head for assistance.

A student's request for time off shall be provided if the student's sincerely held religious belief or
practice severely affects the student's ability to take an exam or meet an academic requirement
and the student has notified their instructor, in writing during the first 14 days after the course
begins, of the date of each absence. Although students are required to provide notice within the
first 14 days after a course begins, instructors are strongly encouraged to work with the student
to provide a reasonable accommodation if a request is made outside the notice period. A student
may not be penalized for an absence approved under this policy.

If students have questions or disputes related to academic accommodations, they should contact
their course instructor, and then their department or college office. For questions or to report
discrimination or harassment based on religion, individuals should contact the Civil Rights
Compliance Office. (Policy: Religious Holidays, Holy Days and Observances)

Intellectual Diversity

Ohio State is committed to fostering a culture of open inquiry and intellectual diversity within
the classroom. This course will cover a range of information and may include discussions or
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debates about controversial issues, beliefs, or policies. Any such discussions and debates are
intended to support understanding of the approved curriculum and relevant course objectives
rather than promote any specific point of view. Students will be assessed on principles applicable
to the field of study and the content covered in the course. Preparing students for citizenship
includes helping them develop critical thinking skills that will allow them to reach their own
conclusions regarding complex or controversial matters.

23



	CourseRequest_1072788
	2025 Syllabus. v9 9.15.2025
	 Jefferson's "original Rough draught" of the Declaration of Independence


